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This module 18 one of a series of 100 performance-based
teacher education (PBTE) learning packages focusing upon
specific professionai competencies of vocatiogal teachers The
competencies upon which these mogyles are’based were tden-
titied and vecified through research Ing Important to suc-
cessful vocational teaching at both secondary and post-
sacondary levels of jnstruction The odules are suitable for
the preparation of teathers in ail occupational areas.

Each module provides learning experiences that integrate
theory and apphcation, each culminates wih criterion refer-
enced assessment ofthe teéacher's performance of the spec-
ified competency The materials are designed for use by indi-
vidual or groups of teachers In trammg{workmg under the
direction and with the assistance of teachet educators acting as
resource persops. Resource persons should be skilled in the
teacher competency being developed and should be thor-
oughly oriented to PBTE concepts and procedures in using
these matenials

The design of the materials provides considerable flexibility for
planning and conducting performance-based preserwcig and
tnservice teacher preparation programs to meet a wide variety
of imdividual needs and interests The materials are intended for
use by universities and colleges. state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsible for the professional’development of yoca-
tional teachers Further information about the use ofithe mod-
ules In teacher educatooncgro rams 1S contained In three re-
lated documents Student Guide to Using Performance-Based
Teacher Education Materials, Resoutce Person Guide to
Using Performance-Based Teacher Education Materials and
Guide tp Impiementation of Performance-Based-Teacher
Edutation.

The PBTE curneulum packages are products of a sustained
research and deveiopment ef?art by The Center's Program for
Professional Development for Vocational Education Many in-
dividuals, institutions, and agencies participated with The Cen-
ter and have made contributions to the systematic develop-
ment, testing, revision, and refinement of these*very significant
training materials Qver 40 teacher educators provided input in
development of initial versions of the modules, over 2,000
teachers and 300 resource persons in 20 universities, colleges,
‘and post-secondary institutions used the'materials and pro-
vided feedback to The Center for revision and refinement

Special recognition for major indiwdual roles in the direction,
development, coordination of testing, revision, and refinement
of these materiais ts extended to the following program staff
James B Harhilton, Program Director, Robert E Norton, As-

.

98ciate Program Director, Glen E. Fard|g. Specialist, Lois Har- ~

rington, Program Assistant, and Karen Quinn, Program 8-
tant. Recognition s aiso exterided tq Kristy Ross, Tecfnical
Assistant; Joan Jones, Technical Assistant, and Jean'Wisen-
baugh, Artist for their contributions to the final refinement of
the materials. Cohtrilutions made by former program staff to-
ward developmental versions of these materials -are also ac-
knowledged Calvin J Cotrell directed the vocational teacher
competency research studies upon which these modules are
based and also directed the currnicuium deveiopment effort
from 1971-1972 Curtis R Finch provided leadership for the
program from 1972-1974 . )

Appreciation Is aiso extended 10 all those outside The Center- ’
teacher educators,

(consuitants, field site coordinaters,
teachers, and others) who contributed so genegously invarious
phases of the total effort Early versions of the xqaterials were
developed by The Center in-cooperation With the vocational *
teacher education faculties at Oregon State Univergity and at
the University of Missouri-Columbia. Preliminary testing of the
materials was conducted at Oregon State University, Temple
University, and University of Missouri-Columbia

Foliowing prel|m|;1ary testing. major revision of all matengls
was performed by Center Staff with the assistance of numerous
consuftants and visiting scholars from throughqut the country .

Advanced testing of the materials was carned"out with aasis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan, Florida State University, Holland Col-
lege, PE I, Canada, Okiahoma State University, Rutgers Uni-
versity, State University College at Buffalo, Temple University,
University of Arizona, University of Michigan-Flint: University of

- Minnesata-Twin Cities, University of Nebraska=lincoln, Univer-

S|t¥’ of Northern-Colorado, University oPittsburgh, University
of Tennessee, University of Vermont, and Utah State University

meer Is grateful to the National Institute of Education for

ponsorship of this PBTE curriculum devetopment effort from
1972 through its‘completion Appreciation 15 extended to the
Bureau of Occupational and Adult Education of the U S Office
of Education for their sponsorstup of tratning and advanced
testing of the materiais at 10 sites under provisions of EPDA
PArt ¥, Section 553 Recognition of funding support of the .
vanced testing effort Is also extended to Ferris State College,
Holland College, Temple Unwersity, and the University of

Michigan-Flint
- ¢ Robert E~Taylor o
"Dlrector -
. The Center for Vocational Education

3 ~ THE CENTER FOR VOCATIONAL EDUCATION

- The Ohio State Unerory &y 1988 Konny Road  Commna Dho §3210
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The Center for Vocational Education s mission 1s to
increase the ability of diverse agencies, institutions and
organizations tb solve educational problems reiating to
individual career planning and preparation The Center”
fulfilis its misswon by ta

o Generating knowledge through research

« Davsloping educational {frograms and products

¢ Evaluating individual program needs and outcomes

¢ Instaling educational programs and products

o Operating information systems and sarvices

o Conducting leadership develop\ent and training
programs '
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FOR VOCATIONAL -
INSTRUCTIONAL MATERIALS

Engineering Center
University of Georgia
Athens, Georgia 30602 . Y,

The American Association for Vocational Instructional N
Materials (AAVIM) is an interstate organization of univer-
sities, colleges and divisions of vocational education de-
voted to the improvement of teaching through better in-
formation and teaching aids
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INTRODUCTION

—

A teacher looking over a new class for the first .

time faces some 20 or 30 students with different
needs, interests, and abilities. There are students
who need-a great deal of guidance and students
whe need very little gliidance, studepts who love to
read and those who would rather make something,
students who are full of ideas and students who
can carry out the ideas of others. All of this diver-
sity is easy to observe, yet, untif recently, a majority
of educators have-tended Yo teach as though all
students .were alike. )

It 1s now recognized thatyust as individuals differ

in all the major physical and mental factors that
form a person, so do their goals and spirations,
personal needs, and strengths differ. It follows that

as each individual isfunique, so must be his/her -

education. To.reach {he individual and help him/
her .achieve fulfiliment as a person, edUcat|on
reeds to be “custom-built,” “tailored to fit,"”
vindividualized.” L

in order.to individualize instruction. we will want
to know as much as we can about each student,
accepteach at his/her own level, then plan with the
student for learning experiences that will help
him/her to reach the goal that he/she is seeking. It
1s the student’s goals that mus{ be considered, not
our preconceived ones Even in vocational educa-
tion, where goals are usually more clearly defined
than in other educatnonal areas, students may be
seeking to achieve many different goals or objec-
tives. Within the classroofm grgup there will be
students who aiso differ in the level at which they
will achieve their objectlves

Individualization of instruction implies that the
teacher will have a new role, a more difficult one
than that of the teacher in a traditiongl classroom
The teacher will have expanded responsibilities for
planning. The teacher’s reiation t@students shouid

also improve because of the extra attention given -

., to their unique needs and interests
This mddule 1s designed to give you skilt inindi-

vidualizing classroom instruction to meet the indi-
vidual needs of students. It will help you to'become
aware of the significant differences amang stu-

dents and how you can tailor your instruction to .
-reflect these differences -

A




 ABOUT THIS MODULE

o Objectives -
Terming! ogocﬂn In an actual schoql situation, indi-
vidualize inatruction. Your performance will be a
‘ by your resource persorm,-using the Teache Perfor-
. mance Assessment Form, pp. 45-47 (Learnirfg Ex
- ence V). )

#Enabithg Obloctlvu

1 After completing the requered readmg de onstrate
kno\wledge of ‘the concepts and “characteYistics of
individualized instruction (Learmng Experiehce I}

2 After completing the required reading, develop and
carry out a personal learning experience related to
individualized fnstruction (Learning Expérience I1)

3.For a simulated classroom or laboratory situation,

prepare written instructional plans and procedure®
for individualizing instruction for a unit i your occu-

pational specialty (Learning Experience IIl} *

Given a case study describing how a teacher indi-

viduahzed instruction, critique the performance of

that teaher (Learning Experience 1V)

-

e

Prerequisites -
To complete this module, you must have competency In
determiningStudents’ needs and interests, developing a
unit of instruction, and developing a lesson plan If you
do not already have these competencies, meet with your
resource person to determine what method you will use
to gain these skills One option is to complete the infor-
matiorand practice actwutles containéd n, the followmw

modules

: ¢ Determine Needs and Interests of Students, M
ule B-1

e Development a Unit of lnstrucnon Module B-3
e Develop a Lesson Plan, Module B-4

od-

Resources

A hst of thg outside resources which supplement those
contained within the module follows Check with your
resource person (1) to determine the availabiity and the
location of these r@sources, (2) to locate additional ref-

h .
erences in your occupational speciaity, and (3) to get
assistance in setting up activities with peers or observa-

« tions of skilled teachers, if necessary Your resource.

, ' person may aiso be cont&cted if you have any difficulty
with directions, Or in assessing your progress at any |
time

. \
+
(< S 4
i
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Learning Experience |
Optionai .

Reference Bjorkquist, David. "What Vocational
Education Teachers Should Know About indi-
viduahzing instriction " Columbus, OH The Center
for Vocationgl Education, The Ohio State University,
ERIC Clearinghouse on Vocational,and Technical .
. Education, 1971 ED 057 184 .
Reference Weaver, David H "Individualizing In-
struction A Return tg the One-Room Scthool-
house?” Business Educgtion World 55 (Novem-
/ber/December1974) 5-7.

Learning Experience ii
Required

Resourtes (e.g , individualized learning materials,
- individual learners, teachers or schools engaged in

individualized instruction) to enable yqu tocarry out

a personalizéd learningfexperience

A resource person and/or peers to rgact to your

written report on individualized instruction

Learning Experience il
Optional

Reference: Lew:s, James Jr Administering the In-
_dividualized Instruction Prograrm. New York, NY
Parker Publishing Co , 1971 g

Reference Kapfer, Philip G.and Glen F Ovard Pre-
paring and Using Mhdividualized Learning Packages
for Ungraded, Continuoud Progress Education Bn-
glewood Cliffs, NJ Educational Technology Publi-
cations, 1971

\]
A resource person to evaiuate your competency in
developing a unit plan

Learning Experience |V
No outside resources

Learning Experience V
Required

An actual school situation In w’fuch you can indi-
vidualize instruction

A resource person to assess your competency (n
individuahizing instruction .

7
H
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. This moduie covers performance slement Dymborl 115,' 143 from Calvin

J Cotrell ot a/ . Model Curricuia for Voeational and Technicaf Educqtion
Report No v (Columbus, OH The Center for Vocstional Education, The
Ohio State Liniversity. 1972) The 384 elements in this document form the
research base for gil The Center's PBTE module deveiopment

For information about the generai organization of each module, generai

procedures for their use, and terminotogy which 18 common to ail 100

moduies, sse About Uslng he Canter's PBTE Modules on the inside

back cover :
L
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~Learning Experience |~ /

OVERVIEW

.Enabling

Objective

{ Optional

Activity
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concepts and characteristics of individualized instruction.

After completing the required reading, demonstrate knowlsdge of the

° Y
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You will be reading the information sheet, Individualized Instruction, pPp-
6-18. /. a ) T

-

1

You may wish to read the supplementary references, Bjorkquist, “What \
Vocational Education Teachers Should Know About Individualizing 4n-
struction”; and Weaver, “Individualizing Instruction: A Return to the One-
Room Schoolhouse?" Business Education World, pp-5-7. -

\ bl

2 .

You will be demonstrating knowledge of the concepts and characferistics
of individualized instruction by compieting the Self-Check, pp: 19-22.
. \ : A
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You Wil be evaluating your gompetency by comparing yaur compieted

Self-Check with the Model Answers, pp. 23-24. . .
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This information sheet explains the basic concepts involved in indi-

Agtivity

vidualized instruction and describes the charactertsucs of an indi-

vidualized program Read this informationi sheet alse for its explanation of
hew the teacher can function effectively in the new role required by an
» individualized instructiorral program

~— Py
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INDIVIDUALIZED INSTRUCTION

~Many people, when they think of teaching, have
a mental picture of a teacher standing at the front
of a room talking to a group of 20'or 25 students.

_The students sit at desks arranged in a straight
~ row, and they write notes in their notebooks as the

teacher talks. After several class hours of thisactiv-

ity, the teacher stops talking and passes out an
examination which allthe students take. Later, the,
teacher grades the exam and awards 12 percent of
the group an A" 12 percent a failling mark, and the
majority of the group a grade of "B” or "C " Thisis
an admittedly exaggerated picture of grbup In-
struction In its most stilted and rlgnd form, but
there is much truth 1n t.

. For generations, teachers have been well aware
of differences among indwidual students They
have noticed differences in physical and mental
abilities, special talents, and personal interests In
spite of this, teachers mayztlll be g&B0 starding |n
front of a class of students, telling allgf them the
same thing, at the sam® time, in the sa“way

b

In Tecent years, however, there, has been re-
newed interest in the idea that the indiyidual’stu-
dent is of prime importance and that the school
program must adapt its curriculum to meet the
individual's needs Vocational teachers realize that
they must teach individuals aswéll as groups They
must take each student's abilities, interests, and

6

-»

»
goals into account and help to prepare each stu-
deMt™lo_sneet the employment requirements of
his/her chosen figld ‘

The basic philosophy, on whnchpost vocatlonal
educators now agree, 1s that the educational pro-
gram should b€ varied to suit the unique purposes
and personality ¢ the individual student. The pro-
gram should be\adjusted to accommodate the
needs of each student The student should not be
altered to fit the prdgram In a word, the program
and the instruction should be “individualized *

There are many défln’ttaons of “individualized in-
struction" because there are varying approaches,
purposes, ang objectives All approaches, how-
ever, are based on the premise that the instruc-
tional program should recogn;ze that (ndividuals
differ in 4heir aptitudes and rates of learning, in
their interests and goals, and in their learning
styles and personal behaviors With this concept
as a basis, individualized instruction can be de-
fined as ajearning program structured and man-
aged to meet the learning needs of each student in
a unique ‘way to give each the skills, abilities,
knowledge, and personal qualities that will enable -
him or her to enter the occupation of choice

As a vacational teacher, you should be aware of
the fact that there i1s a great rarige (n the indin
viduahization of instrustion as discussed and prac-
ticed 1n the nation's schools At one end of the
range Is the completely individualized program of
study for vocational students. In such a program,
student may enter on.any day of the school year

WO k out with the instructor personal occupa-

o al als The students then pursue a selected
seties pf learning experiences on an individual
basis and leave the program whenever they have

acquired the necessary competencies for thewr og-
cupatlon While individualized open-eotry/
‘open-exit programs are gaining in acceptance
they do require a weaith of carefully developed
instructional materials and special managément
and administrative procedures They are usually
well beyond®he scope of the individual vocational
teacher to develop and implement

Another, more common type of ihdwidualization
1s that which s found within a traditipnal voca-

Pt
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tional grogram. in traditional prograrns, a course
time Has been established (perhaps one school
year, or 2640 clpck hours) and a number of indi-

vidualized units of study have been prepared. indt- .

vidualization in'suth g program may take the form
of encouraging each student to choose somewhat
. different assignments, providing a variety of labo-
ratory experiences, using varied learnjng re-
sources at different levels, or alowing tor indi-

Vidual rates of learning and amounts of produc- -

tion. This kind of indiwvidualization may be under-
taken even within the framework of a course of
study based primarily on group instruction and
units of time.

»

The discussion, information, and learning ex-
periences contained In this médule, place the
emphasis on individualizing instruction In a tra-
ditionally organized vocational program Most
teachers will find themselves In this kind of pro-
gram, and even the beginning vocational teacher
will be able to individualize many eilements of the
instruction for which he or she may be responsi-

" ble.

It should also be made clear that while greater
individuahzation of instruction 1s at present an
important concern of vocgtional education, this s
not to say that traditional group instruction has
been uniformly unsuccessful iy meeting the
needs of indviduals. Even the most tughly struc-
tured group instructional program has seryed the
needs of great numbers of students Hawever,
individualizatian 1s an approach that promises
more effective vocational preparation as well as
greater personal growth for individuals 1n the vo-
cational program

Individualized nstruction js based on the idea
of flexibility and uniqueness Therefore, it would
be a cohtradiction in terms to imply that there 1s
any one‘definitive approach or any one superior
method. Each vocational atea and dach indi-

vidual program may carry out individualization in-

an individual way There are, however, some con-
.cepts and characteristics that generally apply to
all forms ot individualized Instruction, even
though there may be considerable differences I1n
emphasis from one program or subject area to
another. o

Characteristics of Individualized '
Instruetion

~ The student’s needs, abilities, and interests
become one of the prime focal points around
which the Instructional program centers.—
"Because individuals differ in personal characteris-
tics, abch‘?esrsocioeconomm background, motiva-
tions, and personal learning styles, it should not be
assumed that in any one group, all students are at

and suited to h
tion, 1t will allo
which Is appropri

/her dwn learning style -In-addi-
the student to learn on a level
e to his or her abilities

The student will be allowed to learn through
materials and meang related to his/her own per-

ceptual strengths (1.e., seeing, hearing, manipulat- .

ing, acting, or any combination of perceptions).
Within the limits imposed by the requirements of
the occupation, the student may pursue some of
his/her own interests and work toward some per-
sonal gca)s. All this implies that the student will be
given the opportunity to select from a number of

options or alternatives in'learning activities, all of

which lead to the occupational objective

Indfviduallzed instruction encourages stu-
dents to become more actlive, involved, and re-
rsponsible for their own instruction.—There 1s
usually more activity in a classroom or laboratory
when nstruction is individualized. Students move

about, work together or separately on a variety of,

activities, use various resources and media, dis-
cuss the topic with each other or with the instruc-
tor, and genieraily take a more informal and active
approach to (
learning ¢,

Individualization
tends to
stimulate
students to
assume
some re-/\
sponsibilfy
for their own
learning and
to become
independent
learners who
are capable

|
!
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of ;S.rdgressing without being complétety gJepen-
dent on others.”

I , »
In this type of instruction, the responsibility for -
successful learning shifts to the student, with/ the -
nctioning to guide, assist, and motivatey -

teac
theGstudent.” With individual success comes a
sense of,personal achievement and thus a realistic
self-estebm. ’

The teacher becomes iess a presenter of lec-
tures and demonstrations, and more of a learning
manager and gulde.—As you break away from the
formal lecturq and the group assignment, you will

be working more on a one-to-one basis with indi- -

viduat ‘stidents. You will analyze the students’
- academic abilities, perceptual stréngths, learning

styles, major interests, and self-discipline. You will

’

diagnose individual learning problems and write .

individual learning'plans in the forres of objectives-
and activities for -gach student, organize the
facilities and the Instructional materials for (ndi-

* vidualized {earning, and guide students through

?

¢

the learning - _

process You
will become
. Involved In
designing
and select-
INng many
ways in
which to dis-
seminate I1n-
farmation”
and promote
student
competence
With less
time prepar-
ing and delvering formal presentations, you will
have more time to spend wwth individual students

-

in individualized instruction, the objectives or
goais are clearly state& inperformance terms.
—Statements of objectives’ in individualized in-
structioTTWill tell students wheré they are expected
to go, how they will get there, and the conditions
under which they will be evaluated. Such state-
ments, called “performance objectives” or “be-
havioral objectives,” are an integral part of indi-
vidualized instruction since they are formulated
from the student’s viewpoint rather than the

L

teacher's . 4

perspective.
Thus, if you are
working to indi- .
vidualize the in-
structional

program you
need to he able
to develop
gobd perfor-
mance objec-
tives.

. ’ L5,

Varied aiternative and optionai learning ex-
periences are avallable to'méet the stated objec-
tives,—An underlying assumption in indi-
vidualized instruction is that there are many ways
to learn. Your way,or the trathitional way may motb
the only paths to the goal. You should proyide a
variety of [earning options from which the stodent
may choose These options.should be designed to
meet all students’ needs and abilities'and should
be atfractive enough to interest a wide range %f

.individuals. . ‘.

.
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' Large-group instructian has a place in-an ind-
vidualized learning program, as does small-group
instruction, individual study, and interaction with
peers. Effective individualized instraction will not

. conceptrate on any singt®type of learning activity,
.and will avo(d using agy single learning technique

*as the only mode of instruction

‘The strategies or methods of instruction are
designed to reach students as. individuals.—
Among the most commonly used lgarning tech-
niques injndividualized instruction ate the follow-
ing.

o’ Games o
® Role-playmg
e Simulations
o Gase studies
e Brainstorming
e Labotatory work -

e Peer instruction

o Independent study

e Community involvement

e Conferences or interviews

e Modules (earning activity packages)
e -Small- and large-group study

® )Library research and reading

e Programmed sequenced materials

This 1s nota complete list Other methods may be
devised, and all of these may be used in combina-
tion and in a variety of forms. You may learn more
about each of the above methods by cdnsulting
methods texts, curriculum guides, and profes-
sionaf journals that are avarable In the library.’

-

A variety of media and instructidhal resourges
_is employed.—Since students differ in their per-
ceptual strengths and learning styles, instructional
resources should be sef&cted to accommodate all
of these” differences. Individual student learning
skills may be primarily visual (asin reading or view-
ing), aural {listening), of physical (doing things)
- New instructional matenials will need to be de-
veloped and existing resources may need to be
reorganized. In fully individualized programs, the
standard textbook tends to give way to mod-
ularized materials and a weaith of reference mate-

Jsials. Provision should be made for student use of a-

variety of books, programmed maternals, films; film
logps, slides, and audio and video tecordings
) B

+

.

1 To gain skillin the many‘tearning techniques available to you, you may
wish to refer to modules covering the use of these techniques in Category
- C instructional Execution

~ suited

The selected resources for individualized In-
_struction should posgess some specialand desir-
able characteristics”"The resourtes should be
tb the maturity of the learner and should
cover a considerable range to meet the needs of
many students The materials should lead students
to new Interests,new discoveries, and breader out-
looks.

There should be a sufficient variety and quantitv
to permit‘choice ang to allow the student to select
what he/she needs to accomplish the performance

. .ob;éctlves. References%da'ta, specifications, and

documents shoulg cogstitute the raw materials
which the student can Select, adapt, and apply to
his/her own purposes. N

[N

Media and resources-afe selected after the ob- .
Jjectives have been developed and the learning ac-
tivities chosen. The resources are providéd to sup-
port, augment, and enrich the instructional design.
They should not dominate or limit_the range of
learning activities ' '

The learning environment is dasigned for flexi-
bility and variety.—Classroom, and laboratory

-facilities, equipment, supplies, ard furnishings

an individualized program tend to be sejected an
organized to aliow for a variety of used The envi-
ronment encourages a variety of ways to learm. Not

Ve
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*only is there fexibility in the arrangement of the
facilities. but-there s flexibility 1h scheduling their
use. This flexibulity 1s des,ngned to allow students
and teacher to be creative in developing Iearnmg

experiences. . <,

. Space is'available for 'large- and small-group
activities, individual work, and private or semi-
private interaction between, students and teacher
Students are able to move around read;ly and can
work freely without disrupting otheks’ work

Students are evaluated in terms of individual
performance and not by comparison with
-others.—The individuahzation of instriction
means that all the members of the class will not be
involved in the same learning activities at the same
time. This means that evalyation techniques'must
be des;gned that can be used for'individual stu-
dents whenever apRpropriate The use of perfor:
mance objectnves suggests or even dictates the
- use of objective rather than subjective assessment
measures 1t also suggests the use of direct obser-
vations of student behavior to assess learning. In
individualized instruction, frequent self-evaluation
is used by the students as a check on their own
progress- v

"Sorhe Limitatiens of Indi_vidualized.

Instruction |

Ther® seems to be noxdoubt that individualized
instruction can make a gignificant contribution-to
the improvement of vocational education pro-

grams However, it does preservt some dlfﬁcultues E

in iImplementation.

The primary reason usually given for the failure
of some individialized programs has been the lack
of suitable and weli-d%/eloped curriculum mate-
rials. Also, teachers' require special. training and
experience to make a fully individualized program

. function well. There is a good deal of additional
work and complex planning required in order to

provide indwidual instruction for 20 students in a
class rather than making a single lesson plan for
‘the whole group An additional limitation is that
individualized instruction does not work well with
some students Some may learn more easily under
tradmonal methods of instruction

Th may be a certain amount of conflict be-
tween the organization of an individualized pro-
gram and the administrative requirements of the
school If the students in the vocational class are
ali working at their own pace on their own objec-
tives, the usual devices @ examiriations, grading
periods, and report cards may not fit very.well.
School and course requurements for graduataon
credits and numbers of laboratory hours may also
be difficult to work out in an individuahzed pro-

gram
Y- -

The Teacher's Role in Individualized
tnstruction ‘ .

in an individualized instructional setting, your
role should be considerably different from that in a
traditional classroom The esséntial dcfferenctes
that when employing individualized instruction,
you should use methods othar than the lecture or
class demonstration in getting information to the
student. You should select a variety of methods
which better meet the mdmduai needs of the
Iearner

As you abandon the use of the formal presenta-
tion, you should find that you have more time to
assist the learner, to identify and-diagnose learn-
ing problems, and to interact with students on a
one-to-one and smali-group basis. Thus, you
should bec me less of an authonty fugure and
more a fel learner; less an “instrictor” and
more a “learning manager "

irr tms role as alearning manager, there are new
functions for you to perform Yoy should provide
alternate reading materials at varjous levels of
,dlmculty and a vanety of Iearmng matenals in-

'
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. school or.elsewhere), he/she progresses o the

volving mam} different types of actii#es de-

— signed to meet the needs of different mR/iduals. N

In ternis of curriculum, you shoujd provide;a va-
riety of topics to be studied, as” well as supple-
menYary and concurrent projects for students to
pursue. *

1

- 4
" When working with individual students, you
should provide remedial instru¢tion for learners
who need 1t before they attempt to learn new
material As new learning is underway, you
should provide tutorial help as individual stu-

-

next learning objectives.

.- .
-

Successful efforts to individuglize instrgction
are greatly dependent on the identification of °
student goals and the careful developmentofin-
structional objectives’to reach these goais. The
objegtives -shouid: be stated in performance
terms, and clearly understood and accepted by

- the studenj before instructiof begins. The objec-

tives become a means of communication during
instruction, and later become a basis”for evalua-
tion of the learning that 'has taken plate. The

.develgpment of behavioral or-performance’ ob-

jectivés ‘is a critical function of the teacher in
individualized nstruction, but it is not accom-
phshed quidkly or easily.

As avocational teacher, you are now able to get
some valuable assistance in occupational task
analysis and the development of performance ob-
jectives. A number of curriculum development
projects are producing catalogs of-objectives for
many occupational areas, compléete with student
evaluation measures. There are also collections
of occypational task inventories from which the
teacher may develop performance ob;e&tivies for
students with spetific occupational goals Both
of these aids are available in the literature of voca-
tional‘education.

-

“dents réquire it Students who are having difficul- =

ties should be encouraged to try alternative
methods of study and 4earning until they find
techniques that work for them. In som

instruc-
tional areas, you should devise and/or administer .

diagnostic tests to be sure that learners Rave the
understandings and skills needed for success in
the next learning experiences.

Because individualized instruction 1s studént-

centered, students should be erfcouraged to .

make more of their own educational decisions
and to take more personal responsibility In the
individualized program, you should let the
learners-elec} some of the topics they want to
study and let them help ‘set the goals of instruc-
tlon. Learners should be encouraged to find their
own preferred study techniques and to proceed
at their own study pace. : ‘

In votational education, one spécial funcion
thatyou will have f an individualized setting is to
eyaluate or rate the required occupational skills

of the student If the student demonstrates that

he/she doqs possess the skill (whether learned in

!

s

You may -seek to ingwidualize - instrygtion
through the yse of commercially-produted mate-
rials. There are entire courses available in indi- |
vidualized and packaged form that have been.de-

_veloped and testéd at:many educational institu:

tions. Individualized programs ‘are available in
auto mechanics, ‘auto body, electricity, ele¢-
tronics, welding, drafting, carpentry, child care,
and many more, with additional afeas being

11
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added constantly Some units of instruction may
be taught through the use of indlvidualized * pro-
grammed texts,” now available in many voca-
tional education areas.

You may jndmduallze selected units in a
coyrse of’ study by personally developing special
‘materials. Learning packages can be produced
thatsdcludepertormance objectives, learning ac-
tivities, instructian sheets, and Self-evaluation
devices. These may be supplemented by slide/
tape presentations or yideo recordings.

G - Individualized help for students who are poor
readerd may take. the form of audiotape re-
cording®®fthe readings from textbooks. For’ad-
‘'vanced students, special challenging projects
can be prepared. LabOrato'ry work.may be indi-
vidualized by working up detaifed instruction
sheets, along with explanatory slides or tape
recordings. Oversizéd photographs and clearty
constructed drawings and-diagrams are often
helpful to the student.in developmg new con*-
cepts: : .. -

Teachers of vocatuonal 3ub190ts have Iong used
student projects as a means of teaching subject
matter and developing required skills. This prac-

“tice can be expahded.and refined 1n individualiz-
ing instruction. You can develop a varniety of labo-
ratory and study projects that cover the skill or
knowledge to be learned, and the students ma
choose from among them the 'projects that are !
most suited to ther interests, abllmes and learn-

ing strengths. \ -

The project format might inciude the ﬁrolect
sheet itself, along with other supporting instruc-
tional materfals dgsigned for- mdnvndualuse‘m-
cluding a list of reading references, information
sheets, .and dppropriate’ operatlon sheets. ﬁtu-
dents can
then selett
froma -
‘number of
alternative

. projegt ac- o
tivities that
~ will enable
- them fo meet
the instruc-
tional objec-
tive amd
- darry that
project
. 8through td
completion
while working at thir own style and pace, wuth a
mmlmum of teacher direction.

. _— L}

P
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_“their own purposes. With devices and instru
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. The Student’s Role in IndNidualIzed

Instructiop . T By

b

* U e

Just as the role of the teacher changes in the
setting of individualized instruction, so does thd
role of the learner. The learner becomes less a
passive listener and follower of directions, and

more a student, in the best sense of that term. The ~

student is asked to magge choices and reach deci-
sions,;and is held responsible for the consequences

of those decisions. In order to successfully reach |

his/her goals, the student must budget the avail-
able tpe and use this time wisely

Betause gvaluation is based on the individual's
a cOmpetency stated in
udent's achievement, or
it i rent. With individualized
actwuty thgre is r\o possibility of being graded on a
“normal curve.” The common practice of watch-
ing others work, while hoping to pick up enough
information to getby, does not work when instruc-
tion is mdwuduallzed . K

At the same time, however, mdwfduallzed In-
struction .meand\that every student can suc-
ceed—some might just take longer. This prOSpect
of-success Is highly n(otlvatmg .and the final suc-
‘cess itself is most reinforcing’ or rewardmg to the
student. Such success tends to increase | ef-
forts and make further success more likely.

Whether 1t 1s an individualized unit 1n a tradj-
tional course of study, or,anentirely individualized
program, the students will need to define thetr own
goals. With your help, the students will then have
to decide haw best to reach the goals and will
select study allivities and laboratory activities in
keeping with their specific needs, ablht?és ang
mterests

The shﬁents will fmd their own source
formation, and adapt and utilize them accord

providéd by the teacher, the stydents will ch8
their progress in understanding and in skill.
will then make decisions as to when they are readi
to submit the results of their ®ork to the teacher for
final observation and. evalyaubn . .

—

It has been found that students generally wel-
come this new climate of responsibility and this
respect for their individuality. They develop an in-
creased feeling of self-esteem which leads to an
increased ifrterest in their school work and In-
volvement in their chosen occupation. Students
find that the demands and opportunities of their
studies engage- their time and best efforts.
Teachers note that .major classroom discipline
problems tend to disappear Both students and

N
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. achers.report that individu3lized instruction re- « Evaluation should indicate progress toward _
quires them to work harder than ever before,sbut thte achievement of performance objectives
they wouldn't have it any other way. : , as they relate to knowledge, attitudes, and
R | : : . _ motdr skills :
- Student Evaluation in Individualized o Evaluation shoulg be directly related to the .
o Ins;ructlonf-' E i performance objectives agreed to by student
e : ) . : and teacher
oy " The techniques, and even the purposes, of stu- o Evaluation should be a continuous process,
1 dent gvaluation are somewhat différent in indi- * undertaken' periodically , during varjous
vidualized ifstruction than in traditional group in- stdges of the learning experience, forming
struction. Group instruckon- usually employs ‘checkpoints of progre'SS. )

group tests to arrive at-group norms, with the o Evaluation should include a variety of

achievement of the individual significanfonlyasit strateqies. applied in terms of the needs of the
> &ompares to that of the group. Often, the primary ﬂ stLdeg: -appliedin ferms n ‘s

’ purpose of traditional evaluation is to arrive at a - e Students should be involved in the evaluation
formal grade for avery member pf the class at rocess, performing self-checks on the re-
+ specified periods during the school year. Such P it f'th . 9 K )
- ‘evaluation is considered by many to be most dis- sCu $ot their own work.. ‘
criminating if it results in a‘nf?rmaldlstnbutlon" of J g'ef:/' ;ecordhs Ord'"g"“:uat' :eo\iatl)uataondand
letter grades from A through F - observation shou e kep e used as

g g . guides for further instruction and learning

in contrast, evaluﬁtiofw in indsviduat instruction

is ideally done on ‘an individual basis. The ind- The individualization of instruction implies that
“viduat student Is given an individual evaluation of  the entire class will not be involved in the same
. his/her achievement, with- progress being eom- learning activities at the same time One student

« pared only with the performance objectives®The ~ May be working in the library, another viewing
primary purposes are intended to be (1) to |nform slides in the Classroom,'Whlle athirdisin the |ab0'

. the students as to-the extent of their progress, (2) ¢ Fatory working ona project. In pracfica) terms, this
~sasuggest to both students and teacher how learn- ~ necessitates  planning  evajuation techniques’

ing might be continued and- increased, and (3) to which can be used by or with each student on an

.. inform the-teacher about the effectiveness of the  individual basis These techniques should mea-
. instructional program,_The evaluation and the . sure the student's performance in terms of his/her
program are consideréd most successful. if all . OWD objectives rather than tHose of other students.

grembers of the classr?chleve t their highest po- Some of the evaluation techniques useq in indi-
tential and reach their objectives. vidualized instruction may be much like ones used

\  There are several basic principles that underlie It traditional teaching. They may include true-false

evaluation in Individualized instruction Some of  items, multiple-choice tests, and essay responses. .
these are— ’ In addion, a fully developed evaluation program

. _includes a variety of other evaluatiye strated¥es
) such as— ’

o observing students as they work to determine
if they are using approved procedures, having
any learning problems, and understanding
the requirements of the task

e questioning studdts orally about their work
to gain aninsight into their knowledge of what

" “they are doing and why they are doing it

¢ conferring formally with students to discover
the extent of their growth

e examining some of the materials the students
have been‘working with 1o check on their
progress s

o reviewing theresults of the learning activities,

\q‘hether reports, projects, exercises, etc

v

RS

No single strafégy Is best; many should be usegs
However, the evaluatign techniques must not be
too time-consuming, because they are to be used

1314




with each student individually and are not to ‘be
-administered to a wholeggroup at,one time. The
greater part of your time should be spent working
with individual students on their primary learnung
activites.. . J

Students should be furnjshed the instruments
for self-evaluation and should be encoutaged to
use them. They should be encouraged to-assume
the role of evaluator of their own progress. Self-
evaluation needs to be provided for at many
points along the way. It |s especially critical just
after the student has,gained background knowl-
edge of a new compe{ence and is ready to apply it
in the laboratory. The students can be personally
involved In their evaluation throug

e individuat evaluation, in which the students
check on the extent of their own learning by
using teacher-prepared measures

e group evaluation, In which students who are
workjng on similar objectives confer to de-
termine whether they have achieved the ob-
Jectives '

o student evaluation by one student of an-
b other_eerhaps using a'checkhst or rating
- scale

e teacher-student evalu‘ton, in which student
and teacher confer and come to agreement
onthelearning that hastaken piace and what

15 still to be accomplished
<

The fuil potential of individualiied instruction
will not be reahzed ynless you follow through
with wet!-planned‘an}adequate final evaluation
procedures. You need to refer to the objectives
agreed upon for the students’ learning ex-
periences .and devise some ‘objective means
to determine whether the objectives have beea
achueved

Often a checklist of criteria or a rating scate 18
prepared In order to keep the evaluatiop focused
on the objectuves and to make 1t as fair and un-
biased as possible Itis important that the student
be involved in the final evaluation process and be
fully informed ot the results of the evaluation

-

-+

Planning and Evaluating the
Individualized Instruction-Unit

Planning or revising-a unit of subject matter to
incorporate” individualized instruction requires
some specific information.and some developmen-
tal guidelines that may be unfamiliar to many
teachers. Planning individualized units requires
you to know a great deal about the students in your
class—their personal nedds and interests, educa-
tnbnat requirements and goals, abilities and weak-
nessed. With this kind of information at hand, you

can begin to develap plans that will satisty the

students’ needs, capitalize on the abilities, and
shore up the weaknesses

A unit of ingtruction planned for usé 1n a tradi-
tional teaching situation can be organized for indi-
vidualized instruction by broadening the learning
options and modifying objectives and evaluations
to suit the individual student. Some of the

-methods, techniques, and materials you might

utilize have already been discussed As the plan-’

ning phase proceeds, you should be sure that the

— following characteristics are employed in building

the strategies for individualizing instruction

all students can achn
performanceé

e The learning strategy best for one sfudent
may not be the best for another Therefore, the
instguction should be adaptabie, to all the in-
diviguals. Poor readers, for example, shouid
be provided with multi-media matenals

¢ Theunit should contain only avery few overall
objectives ' .

e You should planthie txﬁw'th the thought that-

e the expected level of

e The instructional objectives should be estab-

lished in advance” Students should know pre-
cisely what they are expected to learn and
. how well they are expected to learn it

e The unit should'provide some means for stu-
dents to check their own performance

e Theunitshould be designed to lead to student
mastery of that particular segment of instruc-
tion

¢ Some evaluation device should be included
so that you and the student can determine the
student's readiness to go on to the next learn-
Ing experience. . -

¢ Student grades should be based on what the
student has or has not learned Gradesshould
not be given on the basis of how well or-how,
fast the student has learned compared té
others in the class

-~
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‘Having planned the individualized umt of study,
you need to evhluate its effectiveness. The unit
may be evaluated before it 1s presentad to the
students'so that it can be further refined and de-
veloped. §fter the unit has bean tested in the class-
room, it $hould agan undergo evaluati‘@ and be
revised and improved. The evaluation chart in
Sample 1 has beén prepared to s€rvg as a guide
when you plan or revise units of’ins‘ction using
individualized fnstruftional techniques. It pro-
vides a rating scale that can be applied to the
instructional unit to evaluate the total’eﬁectlve-

» ) -

Lo,
P A 4
' ss of the unit and reveal anyareds that need
improvement. -

To use the evaluation chart, assemble all the
materials and plans you have for the umt_includ-
Ing the student perfarmance objectives, the vari-
ous learning activities you have deyeloped, and
the devices you plan to use to measure student
outcomes. Examine and review them carefully,

_ and compare them to the criteria for individualized
instrdction listed in Sample 1
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SAMPLE 1 ' : : | :

. < ;
EVALUATION CHART?2 S \ ‘
" Rate your individualized unit, using the following scale and being as objective as you can:
s P .
" SCORE  DEFINITION ° ' g
» ‘ ~ R ..
* 5 Extdllent—needs no change o -
, 4 Good, but it can be improved LN
J' 3 Acceptable, but requires improvement | . -
- Y2 Poor—needs rﬁajor changes .
41 Very"Poor—-—may nped total re-thmkmg ' -
0 Unacceptab!e—somethmg must be done about it -
Criteria for Individualized Unit .
) 1
P ©__ 1._The objectives are clearly stated in behavioral terms, :

2. The learning activities are thought through and clearly stated.
3. The activities and experiences are directly related to achieving the objectives.

4. Students have more than one leammg option from which t0 choose for each part of
. the unit or topic. , -

5. Studentsappeartohketostudythetoplc., Ny N ) :
8. Some foedback on the effectiveness of the topic is obtained from the students.
7. There ts an evaluation procedure for each of the stated objectives. h

—_ 8 Evaluatton is based oh the stated objectives, and not on some unstgt\&l ggals

H;l_' H |

- .98 Theevaluatuonmethodsarevaned objective, and effective. '
—— 10. The topic has ggylearty defined place in the total program. ‘
— Tothl Score . \ N SRR .

- ~

2 Adapted from Albert F Eiss  Individualizing Learning. ‘Science and Children 9 (Apni 1972) 10
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After rating each item, total-up your score The
highest possible score is 50. A total score of 40 or
higher indicates that your teaching plans are ex-
ceptionally goqd. If your score is below 22, your

plans for individualized instruction are in sericus:
difficulty and require iImmediate attention. An in-,

termediate score indicates that while your plans

ate generally satisfactory you should review and

improve them.

Management of Individyalized
Instruction ° ’
Both traditional group Instruction and indi-

vidualized instruction involve many of the same
kinds of classroom management sproblems As

\/Iong as there are schools-and students there will

A

L Ao wotking

" Forexample, / \

. how to pro-

be records to keep, equipment to maintain, huma®
re|at|ons problems 1o solve, and schedules to be

met. The teacher who introduees a unit, or several ~

units, based on individualized instruction does
have some special.management responsibilities
However, these need not cause real difficulty, nor
should they be time consuming.

Imtially, students will .need to be taught how to

handle thernselves and their responélblllt;es inan:*

individualized situation. Most _studer)ts will have
experienced only structured group instruction 1n
which the.teacher made the assigiments and gave
* the directions The studens all did basically the
same thing at the same time, and the tests were
d@ugned to separate the quick from the slow.

The concepts invoived in indwidualized instruc-
tion may be new to students, and without orienta-

tion to the process and guidance in their first ef-

*forts, they may become confused and ‘frustrated
Students will have to-know what is expected. of
them aod what 1S not They Wwill Aeed to be told
what freedoms and re;pon‘s:blltﬁes they have ahd
what restric-
tions exist
Some of the
procedures

[P . s
Vs

-~

with indi-
vidualized
materialgwill
need to Be
éxplained

the student
should know
how to use
the refer-
ence ligrary,

ceed with the learning actwmes and whére to find

. the multi-media equ'pment

“
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it1s well, when first using the md|V|duaI|2ed<(ap-

© proach, to introduce the concept gradually,

may perhaps first give the students independent
study time when they are all working onithe same
topic .Next, provide several learning options frofn
which each student may select the activity he/she
wants to do Finally, move to whole units wheré the
student plans with you wha he/she wantg to do to
achieve the objdktives of the unit.

Student orientation to thdividualized insfruction
may require a daysor twe |of classroom instruction
and discussion Dyring this ofientatio
=should complete the following steps.

¢ Briefly outline the basic ideas involvedyn ind -

dents help plan learning activities
learning will be more persconal and rel
them: .|

the use of special equipment (e g, videotape
recorders). Indicate that students wil| be ex-
pected to find some of their own matenals
. o Define the role of the teacher as spmecne
available to helf§ students meet their goals,
someone to help them discover the bpst learn-
ing resources, and someone to r'elp them
plan Iearmng actvities
o Define the role of the student as ah indepen-
dentlearner, as aresponsible mdu{ldual work-
Ing toward persanal educatlonal 'goals
¢ Review with the students the ob;ectwesof the
unit, the learning activities the gtudents may
_ pursue, the key concepts angﬂ skills to be
learn®d, and the target completion dates

e Discuss the procedures tof student self-

. evaluation, and the criteria and methods for

the final individual evaluation
o Review basic classroom and laboratory pgo-

"« ceduresrelating to such things as hall passes,

talking, clean-up. how materials are to be
checked out, and so forth

Encourage student response, reaction, and
guestions about the individyalized learning
they are about to undertake

N oo

. ~ The time taken to orient students o what they
will be déing will pay off when wor gins, and
will give students an understanding of the oppor-

- tunities and responsibilities that are a part of indi-

vidualized learning If, after a tnal period, there

* seem to be some misunderstandings as to what

Jeeds to-be accomphshed, you'should call the
group together again Together, they can_resolve
any difficulttes and come to some general
agreements before the plan breaks down

In addltl77“ to preparing the students for indi-

l"'

J
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- vidualized instructjon, you will need to prepate the

+ materials of instruction. Suffjcient copies of in-
struction sheets, reference books, and construc-
tion materials shbuld be}athered and organized
for easy access.

_ranged to permit orencourage smalii-g work,
individual a‘ctivity, or téacher-studenf¥confer-
enges. A learning center may g set up in one area

" Sometimésthe classroom ntself shéui pe rear- .

of the'room and equipped.with the appropriate .

media devices such as tape recorders, slide/tape.
machines, overhead pr‘olectors or'video equip-
ment. Asimple, but complete, tegord-keeping form

- for not‘fE’S‘Audent progress and recording the re-
sults of thé final evaluatlon may need to be devised
and constructed . .

You must also be'prepared Conthctmgactwmes ‘

.must be ﬁ side so that yeu can.be available to.
students as théy gsageed with thair mdependent
work. It js impQgtant that yoy_ have ah-open and .
‘Ssecurd athtude toward stuslents operatmg in an-

A3

h T e * (%3 . Ad
For fusther.information oh dtrectmg md:v&duahged mstructcxon you may

wish to read’ Bjockquist, !

/ Opttonal

‘What VQcatlon
.+ “Kngw About individtializing | Instruction’” 'This document ple
*© view of the elements of md:vcdd’alczed mstructuo?\ which farm the founda-

. . )

individualized setting. Indiwidualized instruction
should not'get underway until you can accept the
followin§ conditions 3
¢ You must be able to rely on the studen\s to
choose those learning activities whlch are
best for'them. :
You must be' confident and competent in the
subjéct matter of the course so as to capitalize
on guestions as they arise. .
. You must ke tolerant pf activifly and noise
because learning is ,not alwa‘a related to
ctassroom silence ,
You'must be tolerant of some apparent inac-
tivity, because the students may not be was
Ing time, but may mere|y be'involved in valt/
ablé reflection o
' You must trust the studentsIf you cannot put
trust In the students, then there is serious

\ | question about whether you should initiate a

. wrogram of .individualized instruction

-~

- -
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3 Adapted from The Balante Sheet 55 (November 1973) 102
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Education.Tgathers Shoyld

esents’an over-,

Inoh of competency-based mstryctibn You may also wish ta read Weaver,
“|ndividualizing Instruction'.A Return to the Qre-Room Schoolhouse?

\ Acttylty

.which,

Cus

types of mstructlonal matenat
) mstruct|on .

resents, a case- in' support,of ‘individualizing instruction, and dis-"
od strategies for individuahzing
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The following items check your bomp“rehension of the material in.the - ,’
information sheet, Individualized Instruction, pp. 6-18. Each item requires
ashort essay-type response. Pieaseexplamfully butbnefly and make sure . -

you respond to all parts of each item. ' . . L

o

SELF-CHECK

1.

1

You are sitting in the teachers’ workroom talking to an dlder and more experlenced .vocational
teacher. You are discussing the idea ot individualized instruction as it apphes to vocational educa-
tion. Respond to the followmg comments that the other teacher makes in the course of your °

conversation, - ST .

\

- ~b

. "“There is nothihg new about mdmduall.zadJnstmchon Vocatvongyeducat:on teachers have

used projects, Iaboratory work, and one-to- onf teaching for many years g

b. "You can't allow students in vocational education to work out their own ob;ectn}es and choose
+ their own learning activities After all, there are a great many things studems must know If they
are to enter the occupat1on and | have to see that they get them "

é
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Aruitoxt provided by Eic:
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. “Individualized instruction means a lot of reading, and the students in my cIasses;ust can 't read
. Or won "t read | have to give it to them by Iecture and demonstration.” . .
2 / ’
. . * 1) ' J . B -
» - ‘ : :
/ .,
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. 5
2 ‘ :
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d. “In my vocational educatlon area we do a lot of work for customers, and individualizing
mstrUctlon would make it impossible to keep up production.”

’ - +
-

»
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3. Why are ohjectives that are written in performance terms so importantto success in individ ualizing

instruction?

N

»
¢ °

1}

4. Listed below are some teaching methods that are used in vocational education Make a brief
comment about the usefulness or appropriateness of each in an individualized program. .

- .

a. Class Lecture " ' o~ . .

. ——
b. Textbook Reading Assignment ‘

c. Laboratory Work %
, ' , ¢

d Library Study on a S$pecial Topic ‘ ‘

L 2
: R
e. Modules (Learning Activity’Packages) ' .
. N
) C
‘ \
Gy
A 4. oy
« . .
ERIC . 2 .
H * / [




5. Research studies on individualized instruction have found that students tend to have an increased
intérestin their subgect they like school more, and they have fewer major discipline prohlems. Why
do you suppose this is s0? ) .

¥

¢

6. Any discussion of individualized instruction stresses the.need fors wide variety of instructional
media. What s the relationship between media and individualization?

-

"y

‘ v

7 What, f anyihmg,;ls wrong with “grading on the curve” in individuatized instruction? What
evaluation techniques might be used instead? ,

» -

»




Compare your completed written responses on the Self-Check with the
Model Answers given below. Your responses need not exactly duplicate
Feedtck + the model responses; however, you should have covered the same malor

points.

-

MODEL ANSWERS v

_ 1. a It is trueithat vocational teachers usually
know their students better, and work more
closely with them as individuals, than do
many teachers of academic subjects. Even
80, in most cases the amount gf individuali-
zation is limited. The group*féturé and the
group demonstration terd to be the domi-
nant methods of instruction. Projects are
often the same. for all students, tests are
given to the whole class at the same-time
and they frequently just cover textbook
readings. The slower learner, or the one who
has a very personal learning style, I1s usually
at a disadvantage. Reat individualization
means that each.student's learning rate,
style, and personal interests are taken into
account, and a cooperative plan forlearning
is worked out.

b. The ultimate goal of vocational edugation
may indeed be to prepare students to be
able to enter their chosen occupations, but
there are many paths to this goal The
knowledge and skill that students must pos-
sess cap be dcquired through a great variety
of mearts, and individualization can provide
those different means. As long as students
achieve their occupational objectives, the
speed at which they arrive may not be so
important as the fact that they do indeed get
there. In most occupations, there are a
number of suboccupations or variations of
duties so students may have many different
educational and occupational objectives
The student's personal needs and the
teacher's objectives for the cdfrse may dif-
fer somewhat, but jt s the student who is

- the primary focus ‘of good vocatlonal in-
struction.

~

c. Even though the group lecture may be little
used in individualized tnstruction, it does
not follow that the poor reader will be aban-
doned. The teacher can put the required
readings on audiotapes—a technique that
often improves students’' reading skills as
well as furnishing them the needed informa-

¢

tion. Many other ‘forms of instruction are_.
also available, including slides, slide/tape
‘presentations, motion pictures, film loops,
diagrams and drawings, transparencies,
student tutoring, small-group instruction,
mini-demonstrations, and® many more. In
fact, tn a well-prepared individualized set-
ting, the poor reader, or the slower reader,
may have a chance to learn such as he/she
never had before.

“Customer’ work,” or "live work™ as it may
be called, ts often an important and realistic
part of vocational education. There is no,
reason why live work can't be included in
individualized instruction as long as (1) it
involves what the student needs to know, (2)

, ittakes place whenthestudent is ready forit,

and (3) there is opportunity for personal
learning to take place. This may require skill-_
ful management on the®part of the teacher. If
there Is a conflict betweén the demands of
the hive work and the educational needs of
the student, then the student's interests
must of course be given precedence Put-
ting out production ignot the primary goa| of
the vocational education program,; student
learning is..

2 Definitions of individualized instruction may
» vary, but most will include the following con-

cepts.

¢ Individuals differ in their aptitudes, inter-
ests, goals, arning styles.

¢ Instruction ghould be structured and man-
aged to meé&t the needs of the individual
"student. v

e The students have a responsmlllty to help
plgn their learning activities and the free-
dom to carry out the plans in their own
personal way,

e Whatever the approach to indtvidualiza- -
tion, the ultimate purpose is the develop-
ment of a personally mature student, ready
to enter his or her chosen occupation.




. Individualized*instruction seqks to specify what

is to be learned by each learner, the conditions
under which the learned performance is to oc-
cur, and the mmlmum level of acceptable per-
formance. Full accompllshment of the perfor
mance objective is expected of each learner,
even though the time required to learn may
vary. individualized instruction focuses on the
learning objectives which the student has
helped to identiff® and not simply on the coyrse
content selected by the teacher.

. a. The class lecture may not be used very
much in an individualized situation because
itisnotlikely that ali students inthe class will
be ready for the same instruction at exactly
the same time There may be a use for lec-
tures in the very early stages of a course,
however.

. Textbook reading assignments have some-
what more flexibiity than the lecture, but
probably should not be glen as a group
assignment at any tume When the'individual
student reaches the right point in his/her

learning, textbook reading may be very ap- *

propriate.

. Laboratory work can be either group work'

or individualized instruction, depending
upon how it 1s organized To be indi-
vidualized, the laboratory work should have
some freedom of choice built into it The
work should be organized to help the stu-
dent achieve /his or her objectives, and
should be mahaged to allow the student to
proceed at

. Library:study on a speciali topic may be an
excellent way for the student to pursue a
topic of personal interest Such a learning
activity permits all the concepts of indi-
vidualized instruction to function

. Modules or learning activity packages are
specifically designed as individualized ma-
terials . Well-developed ones contain per-
forma&e objectives, a series of alternative
and optional learning activities, and evalua-
tioninstryments The teacher may construct
modulesor acquire them from other profes-
sional sources .

is or her own pace and style. °

5. Students react well to being glven some re-’

~

sponsibility for their own education. They re-
spond to the freedom to choose their activities
and move about actively. Since indiyidualized
instruction I1s designed to permit evagy student
to succeed, many students can experience real
academic success—perhaps for.the first time.
Success is very reinforcing and leads naturally
to further success and to good feelings about -
everything associated with that success. If stu-

. dents are busy doing things they like to do, and

they can go about it actively in their own way,
they will be more interested in learning and less
likely to bef discipline problems,

. Students have-differing perceptuél strengths;

some learn well by listening, some by seeing,
and some by physigally handling materials. If
we are going to provide learning-experiences to
capitalize on these individual strengths, we
need to provide listening experiences through
some media, visual experiences through other
media, and manual experiences thraugh il
others. The wider the variety of instructional
media available, the«greater the opportunity to .
suit the learning experience to the individual.

.The basic idea behind grading on the basis of a

normal curve is that each student 1s evaluated
on how his or her achievement compares to
that of classmates during a spgcific time
period. The normal bell-shaped curye is pro-
duced by chance and random selection, and
assumes that the student group Is typical of the
whole population Education, on the other
hand. 1s a purposeful activity designed to pro-
duce very specific results. The idea 1S now
growing that a great many more students can
succeed than we previously supposed. We
should therefore evaluate studénts on their in-
dividual achievement, even If some take a
longer time to achieve than others There are a.
number of techniques that can readily be used
to evaluate individuals, such as ahecklists of
observable behavior, rating scales, perfor-:
mance tests, personal conferences, and indi-
vidually administered objective tests

LEVEL OF PERFORMANCE Your completed Self-Check should have covered the same major points as
the model responses. If you missed some points or have questions about any additional points you
made, review the information sheet, Individualized Instructlon pp 6-18, or check with your resource,
person 1f necessary. V4
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Learmng Experlence n

' OVERVIEW

Enabling
Objective

N

l Optional

ST

{“Q : v ' a‘ ' N . 'y
. ﬁ S P
v After completmg the requnred reading,;develop and carry outa personal
learning exgnence related to mdlvoduahzed instruction. .

f *—
You will be reading the information sheset, Options for- Expenenoes In
Indwidualnzed Instructiorfpp. 26—27 ‘ ‘

2

You will be selectmg and planmng alearning experience in which you can
study how the individual dlfferences of students 7ffect the teachmg/

Iearnmg;rocess - N

You will be cd}rying out the. learning activity you selected and plannéd.

-
[l

-3

——
1

You may wigh to select, plan, and carry 0u( more than one learning activity
devoted to learning about individual differences of students.

’5 e '
o .

>

ﬁou will be analyzing your expénences by writmg a summary report ip

which you discuss what you have learned about mdmdual&;fferences of
I'd

students. &

Al

-]
%

N . .
.~ 3

. L
»

You will be evaluating your own experience by sharing your report with "~
your peers and/or resource person and recelvmg their reactions.

i
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Activity

. Wi
‘ !
1

= ‘ .
Read this information sheet for suggested learningexperiences that will
help increase your awarenes&of individual differences among students

and of the 1mplications of these differences for the teach'ing/leamiﬁg_ .

process

1
:

L8

OPTIONS_FOR EXPERIENCES

IN INDIVIDUALIZED INSTRUCTION?

Itis possible to learn most of the facts and basic -

*concepts about the individual differegges of gfu-
dents by reading and listening to lectUi®s. In order
tolearn about the implications of these facts, how-
ev;%dd need perspnal experiences both wigin
an tside the classroom. You need to have an
: : understanding

of the great

. range of in-

dividuality in

students and

of how therr

differences

affect.yolur

responsibilities

In ptanning

. and preésent-

. "ing instruc-

tion These

two interre-

lated under-

standings

can be attained by ob8ggving students in a variety

of situations, talking to students and teachers .

-about the learning activities of the ¢lassroom, ex-

amining learning materials, and becoming en-
gaged in some trial experiences in individualizing
instruction '

" Two lists of suggested experiencesfollow—one
that describes experiences that mgy be particu-
larly appropriate for the preservic€ teacher and
another that suggests additional experiences for
insarvice teichers. Quite naturally, the amount
.and kind of bepefitderived from these experiences
will vary with the individual. If you select wisely and

participate fully in the experience(s), there should |

be significantqgain in personal understanding of
®the relation between student differences and
teacher behavior These lists are not necessarily
. comblete but are meant to stimulate_ideas and
allow yShwmto develop detailed plans

3 - =

4 -Adaptpd from Nelson B Herney (Ed ), IndividuaNzing nstruction. 61st

Yearbook of Nationai Socisty for the Study ot Education (Chicago, IL -

National Sctiety for the Study of Education. 1962). pp 287-298

" derstood purposes. Examine and work

Expériences at the Preservice Level
Observations.—©Observe differences among fel-

"Jow teachers in height, weight, interests, profes-

sional aspirations, and mannerisms. Observe chil-
dren bradolescents of a single class or age group,
with attention focused on differences

Student Iintérviews.—Conduct inférmal con-
versations-or interviews with learners of various
ages, noting differences 1n responses at different
age levels. Interview children or adults of the age
the teacher plans to teach at a later date, noting
differences among learners of approximately the #
same age or class level "

Case studies.—Read and study sociological,
psychological, or educational case histories and,
studies of individuals and groups. tater, gather
and interpret data.

Demonstrations.—Observe demonstratiens of
individualized teaching. Discuss the demonstra-
tion with the teacher. Observe the use of tecfi-

‘niques for gathering information about individual

students (such as ascertaining a student's reading
level) Observe the administration: of individual
tests. .

Examination of books and other instructional
materials.—Examine a variety of books and other
instructional materials, including various medi )
materials. Participate In the evaluation of the a;?
“propriateness of materials for individuals an
grgups. Practice using them for specified nd un-

rough
som@ instructional modules In your occupatignal

service afka. .

Conferences about Individual learners.—Ob-
sefve or participate in conferences conoerning in-
dividuals (e.g , aconference of agroup ofteachers
and guidance 'personmel,. or a conference of
teacher and parent) !

&
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Use of evaiuation instsuments.—Observe the
use of standardized and teacher-ma8le tests, pro-
jective instruments, rating scales, tests ot intelli-
gence, personality, attitudes,” or achievement.
Later experienja—su‘mmarize and interpret the
results of such tests for a single learner or agroup
of tearners, with attention to the ethics of handling
such data. o ye

Visitation and participation.—Visit and partici-
pate in the activities of schools employing a variety
of approaches to individualization (e.g., team
teaching, ability grouping, flexible grouping
within classrooms, competency-based education,
instructiom through modularized léarnihg pack-
ages). .

Experiences at the Inservice Level

All the experiences for the preservice level are
aiso appropriate for inservice teachers. Their more
extensive background and experience often make
it possjble for inservice teachers te~get new in-
sights from activities very similar to those inwhich
they participated at the preservice level. Teachers
in the field may use institution&l facilities such as
libraries, curriculum laboratories, media-materials
centers, conferences, and* workshops to enrich
their experiences 'The experience options

suggested In the list below are certainly not all-

<«

¥

N

.
”
—

|

inclusive. The creative teacher will be.able to de-
velop others that are relevant to his or her own

- needs.

Study of specified problems.—Develop solu-
tions to special educational problems (e.g., meet-
ingithe needs, or interpreting the behavior of'one
or more students). Adapt a course of study or mod-
ify instructional materials to- meet the needs of
certain learners.

Planning for individual or group study.—Plan a-

program of study related to individualization, such
as a project involving the study of child develop-
ment.

Classification of students for instruction.—
Classify students of a given grade level into class

groups Group students for instruction within an .

already existing class.

Experimentation with teéhnlques of individu-
alization.—Try out promising techniques sych as
team teaching, indwvidualized projects, library re-
search, or modularized learning packages.

Working with parents.—Participate in such ex-
periences as conferences with individual parents
or with a parent groug Focus attention on better
understanding of their own children as indidual
learners.

N
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Activity

Activity

7N

l Optional '

Actinity

|

Feedback

-

[ 4

'

From the list of suggested-experiences described in the information sheet,
'select one that seems to fulfillyour personal needs for more infosmation
about the individual differencs of students and their implications for your
own teaching, or develop one of your own. Try to ensure that-the experi-
ence you select or devetdp is in fact feasible given the resources at your

disposal in your s?)ool or community.
Plan the experience in"a way that will give yod insights into the teacher's
role in working with individual students. Outline a plan describing how you
propose to carry out the experience. For examble, decide and gtate what
school you plan to visit, what teachers you expect to §bserve, arfi how you
will arrange o talk to students. Describe the kind of ifformation orimpres- -
siohs you propose to gather (your objective), and how you will reporton "
your experience. . ’ C

o .
Carry*out the learning experience ybu planned above.

~
‘

-

YQu-may wish to select, pla‘n. and carry outmorethan one activity ?evoted
to learning about individual differences. Try to select contrasting experi-
ences In order to gain as-broad a perspectjve on individual differences as
possible.

After your experuerice(s) has béerf completed, develop a summary report of

what took place and what you learned about how individuals differ. Relate

this to teaching in your occupational specialty. ,
™~

/?
. <
There i1s no formal }@{bdback device for this activity. You will be evaluating
your competeﬁcyg‘h sloping and carrying out a personal experience
related to individga instruttion by discussing your experiences with
your peers and/oh resource person. At this meeting, present your report
and hsten-to the reports of peers who may be working on the same module
Your report should reveat an understanding of thé range of individuality in

students and of how these differences affect the teacher's responsibilities
In planning and presenting instruction. )

i




coT Learnmg Expenénce mn
o | k . ovznwzw

»

F&r asimulated classroom or Iabératory ‘situation, prepare written instruc-

; gg‘.’z:i';% tional plans and proceduresforj)ndwiduatizmg instruction for aunitinyour _

R 4 octupsti r\alSpéc:a)ty ‘ ) :
RN .

;c ‘

-

You willbe selecting_; topic for aunit of instruction from your occupational
specialty which is suitable for teaching on an individualiged basis.

‘
.
¢ '
‘

- . : Col
Activl(y ®  You will be reviewing the unit of instruction you selected and developing
-plans to teach it using individ/(lalized methods and techniques. ‘

: - ‘ : . : ' ’

i .
v P

You may-wish to have your resource person review the adequacy of your
unit plap. .

You will be preparing plans for a lesson irfended to orient students fo the

« Actjvity
“individualized instruction” you have planned for yoyr teaching unit.

( - k4 v

R /\v . M ’ - . 4
l . © " You may wish to develop an ongmal module (independent learning pack-

. Optional age) to be used to mdwndualize instruction in a unit in your occupational
‘ Activity ' specialty: .
' o ’ - , -
<

L

. 29
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You may wish to read the supplementary references, Lewis, Ad'mlnisterlng )
the.Individualized Instruction-Program, pp. 38-55; and Kapfer and Ovard,
Preparing and ‘Using Individualizéd Learning Package$ for Ungraded,
Continuous Progress Education. - : T
¢ . N - - )
: : -

7

- . N

‘You will be evaluating your éompetency in preparing writteh plans and
procedures for individualizing instruction,-using the Planning Checklist,
pp. 33-34. ) ’ o

L]

~ .
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. "t v N From your own occupatlonaﬁ ec:albj select a unit of iNstruction that will

. lend itself to an individualizé® approach The unit you select should be /
fimited 1 scope and in the time required for its completion. Review the )
suggested methods for individualizing instruction 1n the information
‘sheet, Individuahized Instrugtion, pp 8~18,"and select a unif that permits
you 1o in@orpotate ene or more of these methods In your teaching plans.

" Develop some general ideas for learning activities, available resources,

. . and dvaluatioh methods 1n order to determine that the unit of instruction

Q: ' * . you select is suitable for your purposes

A

.

mm- P S FEPIE

Prepare plans for the individualized unit you have selected Assumé*that
: you havea class of 15 students who exhibit awide range of learning styles,
- ’ - reading levels, abilities, and interests Review the necessary content of the

. - ‘ , ~nitand the ways i which it is usually taught Revise and rewrite the unit
- s objeckves in performance terms it necessary. Prepare fully developed - -

plans for teaching the unit in an individualizeti manner, including
‘® performance objectives
e alternative learning experiences to be available to the students
° e Instructional materals, resources, and media to be avaijable to stu-

Activity

dents
i e plans for any changes in physu:al facilities needed to encourage
individual learning .

e .general evaluation methods you plan. to use ’
) !eveis of achrevementnppropnate to the students and the objectives

= v

L - - . ~

- You may wish to have your resource person review the adequacy of your
unitplan He/she courd use the Teacher Performance Assessment Form in
Module-B-3, Develop a Unit of Instruction, as a guide

4 -

Prepare plans for a lesson designed to introduce and prient students to
* procedures for “individualized instruction” In the ptanned unit Do not
C~ assume that students are famrlier with this approach In the lesson plan,
provide for giving students not only a broad introduction to individualiza-
_tion, but specific responsibilities I addition, include n your plan an
explanation of your role as a teacher, and the routine classroom proce-

. dures and final evaluation methods to be used

!

Actwut.y

-
L -

(Arunr Provide
4 » . o,
4 4 NI




?

~

7~ O}

. I Optional

\;’}

P

Optional
Activity

~ v

Feedback

- ' .
. o \ .
You may wish to develop an orlgmal module or “learning anuty package
> for a unit of mstruqtpn in your own occupational specialty. The module
you aré now reading is an example of this type of learning material. Selecta
unit which is imited in scope and compiexnty with only one ar two objec-

tives included. )
*»

» The module should include the foliowing elements.
= ¢ objectives, stated ih performance terms

o general directions for completing the module( e

e a brief introduction explaining the purpose of the rﬁogul/e>

¢ a selection of learning experlences de,mgned to help the\student
achieve the objectives

any special information or mstrucué'h/the student requires related to
the ciwtent !

¢ final evaluation proc ures and the'acceptable levgl ot performance

For detailed information and instructions on developing learning activity
packages or modules, you may wish to refer to Lewis, Administering the
Individualized Instruction Program, pp 38-55, and/or Kapfer and Ovard,
Preparing ar;dz.ysmg Indwidualized Learning Packages for Ungraded
Continuous Progress Education . .

‘. t

Atter you have developed your unit and lesson plans, use the Plaﬁnung

Checkhst, pp 33-34, to evaluate your work., .
» » ’
*
)
.‘ ;
o

“ -
o € .
33 |
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PLANNING CHECKLIST = . :

. . i

Dlrectlons Place an X in the NO; PARTIAL or FULL box to indyeate that e
each of the-following performance components was not accomplished,

Date

partially accomplished, or fully accomplished If, because of special cir-
cumstances, a performance component was not applicable, orimpossible

'to execute, place an X In the N/A bax v / . Resource Person

ri P

¥

LEVEL OF PERFORMANCE

~
(g

QP.

&

4
3

f
2
~O

\
/

Plan for the Unit of Iastruction

1 The performance objectives are stated simply and clearly .
- 1

[
[

2. The learning materials and activities directly help the stydent
+ achieve the performance spetified in the objectives. \

0O
ufn}
00
00

3. Matenals and activities are provided for the student who learns
best by visual means, by oral-aural meap$, by physical means
4 Avarety of materiais and activities are provided at each of several

L3

levels of diffuculty‘ - N

& The learning activities permit the student to proceed at-his or her,
own rate -

OO0OoO0oaog

2

6. The evaluation procedures are designed each student to

be evaluated at the time when he/she s ready

7. Opportunities for self-evaluation are provided to help the students
measure their progress . D D

—

‘8. The evaluation procedures stress student achievementrather than
failure . .

Y

[
[

Plan for the Orientation Lesson
9 Individualized nstruction is defined and described n terms the
‘ students can understand

00 O
0Q O

10 Studentsare shownor told wheré resou;e maternals and facilities
can be found '

]
O
0 00 og o

11. Key concepts to be learned in the unit are presented

12. The teacher's role as a“guide in individualized Instruction IS ex-

plained .. . P
13 Student responsubnlutnes and assignments are reviewed

14. Examples of possible learning actwutues are presented to the stu-
dents .

0 00 00 o DDDDDDDD
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15. Explanation is given as to how students are to be evaluated .. D

clean-up procedures; etc ) are reviewed

OO
16 Routine classroom Pprocedures (such as freedom of movement, D D D
O O~

17 Opportunity'is provided for student discussion and questions ¢ D

. \

.
LEVEL OF PERFORMANCE: All items fnus,t receive FULL, or N/Aresponses. If any item receives a NO,

or PARTIAL response, review the material in the ‘information sheet, Individualized tnstruction, pp
6-18, revise your plans accordingly, &r check with your resource person If necessary

' (




Learmng Expenence IV

OVERVIEW

Enabling
Objective

. You,will be reading the Case Study, pp. 36-37. ‘ .

"You will be evaluating your competency in critiquing the teacher's perfor-

U

o / ‘ ’ - ‘ -
Given a cagg study describing how a teacher individualized instruction,
critique the performance of that teachgt. I

.
’ Al
’ L]
.- R “ .

You:uhll be crmqumg the performanceof the teacher descnbed usmg the,”
Evaluation Chet:khst pp. 39-40

.

- )

mance in individualizing instruction by comparing your compieted critique
with the Modal Critique, p. 41. )
} - «

¢

-
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The following Case Study describes how a vocational teacher organized
and directed a unit of instruction using an individualized approach Read
the case study, keeping in mind the basic concepts and suggested prac-
tices of individualized instruction.

>

'

' CASE STUDY

itwas that time of the school year when the class
in architectyral drawing was ready tQ begin the
unitin res'vdgnce design. The teacher, Aaron Poth,

. had given the class a solid foundation in drafting

techniques and a knowledge of house construc-
tion. Up to this point, the class work had been

_strictly group instruction and rigidly detailed draw-

ing assignments which Mr. Poth graded meticy-
lously by comparing them to predetermined pro-
fessional standards. Now the class was ready to do
some creative work, and for this unit on residence
design the teacher planned to institute fully indi-

;vidualized instructibn.

The class was a mixed group of capable and
slower learners Some were highly motivated, and
some less so. There were a few giris enrolled in the

course this year. All in all, it was a fairly good

group, and they were looking forward to this next
learning activity K

in preparation for the work in design, Mr. Poth
had collected aot of material for the students to
use during their project There were several books
on historic houses, some college texts on architec-
tural design, some newspaper ads showing buil-
ders’ house plans, and a scrapbook of plans Mr.
Poth had collected himself many years ago. |®
addition, there were several standard technical
reference books and a stack of architectural
magazines salvaged from a local architect's office
where they were being thrown away

Mr. Poth described the objective of the unit to

the class. Working in an individualized instruc-
tional setting, the students were first to write a
detailed description of same imaginary family, in-
cluding their work, their hobbies, and their special
#eeds The second step was to develop a complete
floor plan and front view of a residence for the
client family. Each student’s final set of drawings
would be evaluated on how well the proposed re-
sidence filled the needs of the family, and how
closely the drawings adhered to accepted profes-

_ sional practice The students were told to use the

classroom materials freely; go to the library if they
needed td, or even make arrangements to visit
model houses 1N the community. .

After several class sessions of getting organized
and thinking about their imaginary chents, the stu-

NP 15

3

~
dents began to work in earnest at thgl\r draﬂur;g
tablas. Mr Poth walked around the roorh talking

a student here, answering a question there, or giv- "
ing a bit of direction. As he passed the desk of Jim
Saunders, Mr. Poth noticed that he was browsing
through a book of photographs of houses. The
teacher couldn't tolerate dawdling. “Look here,
young man,” he said, “you've had several days on
this and you haven't even decided on your project
yet You'd better get going and have your project
plan for me to approve by tomorrow!”

At the desk of Will Micacchion, Mr Poth saw that
Will was making some preliminary sketches of a
very advanced contemporary design “That's too
radicat a plan, Will You better stick to the tra-
ditional things we have in our books " Will pro-
tested that he had done a Iot of reading on the
subject and knew hggould make it all work out. Mr,
Poth decided to back down a bit. "O.K., develop
your deas a little further and we’'ll go over them
together before | make up my mind "

One of the giris inthe class, Eila Hamiiton, asked
Mr. Poth to look over the drawings on which she
had been working so hard The teacher saw im-
mediately that they were awkward and com-
monplace, so, in an effort to put her on the right
track, he sat down and worked them over com-
pletely As he hand&d them back to Ella he com-
mented, "Now i1sn't that better?” The girl had to
agree 4

From the front of the room, Frank Meyer told Mr.
Poth that he was way ahead of the class and ready
to make his final set of drawings. The teacher was
doubtful because, though Frank was bright, his
1deas were often superficial Sure enough, the stu-
dent had gone ahead without solving the problems
in the plan. Mr Poth explained that it would be
necessary to go back and rethink the solution to
meet the requiremehts of the imaginary client fam-
ily. He suggested some general ideas that might
help, and*told the student to mead a chapter in a
desigh text that was.on the$helf

As the class was preparing to leave, Mr Poth
made some noteg about which students he needed
to see tomorrow. He would have to have a little
conference with Sau) who appeared to be asleep
for part of the period, he wanted to check on the

s



group projectthat Bates and Midler were doing, he

promised to help Ben Torrey and Lynn, Tell, both of
whom seerhed to have run out of ideas; and he
needed to encourage James Jarrett to complete
MSwriting about the imaginary family and begin
working on the design problem.

.

-

After the class had leff for the day, Mr Poth sat
down heavily at his desk and wondered if his effort
at individualizing instruction was worling out as
wel! as it should.. He did know, however, that it
would have been a lot easier to have given the

“class-an architectural floor ptan to copy

»

Rate the performance of the teacher described in the Case Study, using the
Evaluation Checklist, pp. 39-408. Then, based on your ratings, write a brief
overall critique of Mr. Poth's performance as It rélates to selectmg the
particular unit of instruction for individualization, providing a variety of
learning experiences, providing learning materlals and handling the indi-

vidual needs of students

+
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,& EVALUATION CHECKLIST

Name

; ~ . g . e
n Directions: Piace an X in the NO, PARTIAL, or FUL®box to indicaye that
* each of the following performance components was not ‘accomptished,
partially accomplished, or fully accomplished If, because’ of special cir- P
cumstances, a parformangce component was not applicable, orimpossible ,
to execute, place an X in the N/A box . Resource Perspn

’

‘ ‘ . , " LEVEL OF PERFORMANCE
) , ‘ >

- . \ '
—-— = - . v
A

y.)
9,
gy

As part of the organiZational and plannir;g procedures the teacher: D
1. considered student needs, interests, and abilities ..

2. used objectives suited to the individual students o . [1
3 presented the performance objectives simply and clearly . g D

4. described the intended outcomes sﬁbevfacany enough so that evalua- . D
tioh was possible . . ce

0 D0 000
tD DL__T DDD Auy

.

5. made the expected level of performance clear to the students . . D

O OO did %

6 provided learning materials and activities that were of diréct help to D
students in achieving the objectives

7. provided a variety of materials and activities at each of several levels of
difficulty ) . 1 Q

[d
[
[

-~

8 provided learning actvities that permlttecfstudents to proceed at thenr D

[
i
L]

own rate N . . -
9 organized the resource materials for easy access by studemts . [___] D % B
: Y n
i - ’ «
“10 made the necessary physical equipment avaiiable ﬂo students .. - [:] D ’

f
11 reorganized the physical facilities as necessary to facuitate individual [___]

work on a varety of actwmes

[
O
O

12 provided Iearmngactmtnesthat mmedam'axomum ofmdependeng D L——] E]
study and were primarily self-insffuctional ; . - .

13 provided learning activities that required active responses on the part -
. of the students oy [___] [___] D D

14, used methods and techniques of mstructvon that were appropnate to ,
- " individualized instruction . - . L [___] L__] D D

In Individualizing instruction, the teacher: - :
15. provided students with help when 1t was neede‘ . . . D , [___] D D N
\

» i §
-

%

r
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v
S
16. encouraged students to make therr own learning decisions, and D

avoided- imposing d sions on them ........ 2
- -
", 17. gave students consucbrable freedom to determine when and how they D
wouldwork...1 ............ o U TP

18. worked with students on an individual basis and spent hittle time on
Iarge—group work such as lectures .... .... . S

10

O 000 O oo

19. h Ipetf‘students locate and use Iearmng resources ... .........

[ d

20. provided students with encou ragement and positive remforcement of
desur,able learning behavier ...... .. AT e

“21. helped students gain an insight into their ablllties intérests, and g8alis E]
by counseling with them 4. .... e e e
22' worked wuth students individually to evaluate their progress ... ... D
v ‘.
23 mamtamed a classroom cllmate which permitted Iearmv to occur . D

” pWstudents wuth self-testmg devices to help measure thelr pro—
GESS . .3.% e e e e

25. evaluated students on performances called igy in the ob;ectlves and D

- not on wnSpecmed criterm . ...... S Y
! 26 focused evaluation pn the students’ achlevements ratherthan onf faﬁ- B
, e ... e e e LT
~ ‘ ! .
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e teacher described in the Case Study with the
low. Your ratings should exactly dupllcate the
our overall critique of the Case Study with the

Corhpare your ratings
checkljst ratings, given
model ratings. Compafe

' overall rating given below. Your response need not exactly duplicate the
model response; however, you should have covef‘ed the same major

(DOP -

Pl -

‘.‘J

——1
MODEL CRITIQUE
-
) Checklist Rating ’
1. Full 6 10.“N/A 19. Full -
2. Partial ’ 11. N/A 20. Full .
3. Full 12t Full 21. N/A
4. Full 13. Full 22.Full -
5. Fun 14. Partialr ., : 23. Full
6: Partial - 15. Full . 24. N/A
+7. Partial R 16. Partial ™ 28 - Full
.8 Fyf ~ . 17. Partial 26 Full ™
9. Full + 18. Full .
i . Y t
. Overall Rating ~
In general,"Mr. Poth seems to have ‘used indi-

vid4alized learning to good effect. His students
have, the opportunity to davelop theifiwn prob-
- léms to & certain extent, and can work mdepen-
dently in their own Ways'[hey can fingt someé help
- from the’ resources provided when they need it-
Many of the students’will no doubt develop per-
sonal involvement in their pro;ect and its solut:oF.
Obviously, this was not “passive Iearmng but very
®active response to a most‘yje-llke situation.

One trouble that Mr Poth Has'is that he doesn't
seem~to fully trust his students He apparently
thought-Will Micacchion wasn't able to Handle_his
task, and he accused«im Saunders of wasting time

when tpe student may have really been going some -

msnght‘ful thinking. Mr Poth imposed his dwn de—

-

\ v

cisions ‘on Ella Hamilton instead- of helping her

' fer

" date
ful vdJue. In order for individuahzation to be fully
pira-

- €
- ¢

work out her own ideas. ;

- The unit of learning seems very suitable for an
individualized approach because the number of
fossuble responses is.infinite and personal_solu-
ions are not only tolerated but actively encour-
aged. There are, of course, many degrees of indi-
lization, but Mr. Poth could. have gone
rn tm@dlrectlén than he did. Some stu-
might have benefited from an entirely dif-
approach, such as building a ‘model, fhak-
ing a class report,”or developifig the detalls of a
given plan.

“ One of the weaknesse®in Mr. Poth S prepara-
tion for the indji liz&d unit was in the quality
and quantity of résource material he was able to
providg,Some of the material seemed to be.oytof
some of it seemed tg have been of doubt- *

effective, a rich store of mformatlon and in
tiog sfgould have been available* tQ dhe stddents
This cpuld have included beoks on contemporgr,y
residences an budget houses, recent back-is- .
sues of popul shelter magazings, collectians
of architectural photograﬂ'hs fllmstr;ps angd ’

. Tnuch more. -

There may Be difficulties with' mdwnduahged in-
struction, Mr Poth, and it certainly 15 hard work,
but it would surely be wrong to go back to havmg
student$ copy old drawings! . * v

.- , H

LEVEL E ﬁPORMANCE Your oomp}eted cHeckhst ratl’hgs should have exactly duplicatéd the
model ratings. Your overall rating should have covered the samé major points as the model response.

person if nécessary L e .
) . . ',
)
- /i, '

18; or check wnth your résource

If you missed some pomtg or have questions about any additiopal - ‘ROINts you made, review the
material im'the infofmation sheet Individualized Instruction, pp. GF

<
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- Learning Experience V

FINAL EXPERIENCE

Terrnmal
Objective

»
-

~ .

Individualize rnstructron in a class yeu dre responsrb!e for teaching. This
will include—

o determining students needs, interests, and abllitips |
o selecting, modifying, or dev?opmg aunit of instruction and p1vnd|ng
+ alternate and optional pathg for studentste. reagw'e ob]ecttves ofthe
~unit ., .. \
¢ planning and presenting a Iesson desrgned‘o introduce and orient
“students to_ ‘Mdrwdualrzed instruction and to'your uriit

c‘fdlrectlng students in individualized activities

ROTE: Due to the nature of thr perience, you will need tohave accessto

{

ve activities, document yqur actions (in .
writing, on tape, throt:gh alo or asseSsment purposes. - .
"Your resource pereon may wad you to submit your written unit plan and .
lesson plan to hrm/her for eveluatrop before you begin your unit. It may be
helpful for your. resourcq person to TPAF's from Module B-3,
Develop a Unit pf instructden, and Module B-4, Develop a Lesson Plan, to
guide his/her evaluation.’ ‘ " P\

7: Lo R \
o 3 -
Arrange,an advance to have your reso person review yo ur documenta-
tion md observe your orrentatlon lesson and at Ieast one of your other
class sesquons for that unrt

Yourtotal compete erI assessed' byyour resourceperson using the
Teacher PertormancL ment Form, pp. 45-47.

Ba.;ed upor the criterﬁ'\speomed in this assessment ingtrument, your
;qghrce pezsogwrll determine whether yov-are competent in individualiz-
ing Thstruction.

*For a definttion of ‘actual school situatiqn, see the inside back cover

e
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.TEACHER PERFORMANCE ASSESSMENT FORM

Individualize Instruction (C- 18)

.
Name

Directions: Indicate the level of the teacher's accomplishmeht by placing N
an X in the appropriate box under the LEVEL OF PE RFORMANCE heading.  Oste
- I, ause of special tircumstanceg, a performance component Was not
apphcable, of impossible to execute, place an X in the N/A box Ressurce Person

LEVEL OF PERFORMANCE -

&
‘ ) & c? g
< & .
. S £ E& &
In the orientation lesson for the individualized unit of in- 4
struction:’ ' .
1. individualized mstructuon was defined and described in N b,
terms the students could understand . .@é»‘d D

®
2. students were shown or told where resource materials
» and facilities could be found .

3. key concepts to be dearned in the unit were preée"nted

,

4 theteacher's role as a guide in individualized instruction
was explained . .
- A,

5. student responsibilities and assigriments were reviewed

6. examples of possible learning activities were presented
to the students

1

7. dateswere specified for work inthe unitto be completed

0O OONOO 0O O
0'00 00 00

8 explanatuon was given as to how students wouid be
evaluated . - . . . .

’

9. ‘routine, classroom procedures were reviewed

N0 00 00 00 O
N0 00 00 00 O
00 00 OO0 00 O
.00 DO .00.00 O

L]
L]

10. opportunity was provided for student discussion and
questions, and all questions were answered .

- T 4

In the Individualized unit of instruction: /

11. the teacher’'s consideration for students' needs, inter-
ests, and abilities was evident .. .

oo
g oo

i
LF
[
[

@

12. the performance objectives were presented simply and D

[
O
y
L]
L]

clearly
* ‘ ‘ ) ' 4
~ 13. thelearning matenalsand activities were of direct help to
students in achieving the objectives . D D D D El, D
14, évariety of matenials and activities were provided at each . = A
of several’levels of difficulty . . . D D D . D D —

*

. « - 4 46




L 4

the learning activities permitted students to proceed at D
their own rate . o . .

. resource materials were organized for eas)\access by D

students

" the physical equipment needed was made available to D

students

. the Physical facilities were reorganized as necessary to

faciittate individual work on a variety of activities

1 -

. the learning activities permitted a maximum of indepen- D

20

dent study and were primarily self-instructional .

the methols and techniques of instruction used by the D
teacher were appropriate to individualiized nstruction

in individuailzing instruction, the teacher

21,

22.

23.

24,

25.
26:

27.

N

provided students with individual- help when it was D
needed . .

encouraged students to make their own learnnn@dem- D
sions, and avoided imposing decisions on them

gave students considerable freed?m to determine when D
and how they wouid work .

worked with students on an mdavndual basis and spent’
Inttle time on large-group work such as lectures

- =
helped students locate and use learning resources D

»
provided students with encouragement and with posmve D
reinforcement of desurabie learning behdvior

heiped stugoents gain an |ns|ght into their abilities, |nt'er- D
ests, and gbals by‘tOunsehng with them .o

46 47

.D_.D
. vgvrc;rg:(sed wnn studentfndnvndually to evaluate their pro- D D D D D D _




&

29. maintained a classroom climatg,which permitted learn-
ing to occur. . T

provided students with self-testing devices to help mea-
sure their progress . ce.

31. designed evaluation procedureg so that each student
could be evaluated at the time when he/she was ready

focused evaluatuc’:n on the students™dchievements rather
than on failure

32.

&
N
®

$ &

3 &

Qoe\
F & & &

0.000 00
000000
000000
000000

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD or EXCELLENT respofises If any item
receives a N(tNE. POOR, or FAIR response, the teacher and the resource person should meet to

determine wh
weak area(s).

tadditional actrvities the teacher needs to complete in order to reach competency in the

»
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ABOUT USING THE CENTER S PBTE :
MODULES . -

K v

Organization : Terminology
Each module is designed to help you gain competency Actual School Shuation = .refers to a situation In
In a particulgr skill area considered important to teach- which you are actually working with, and responsible
ing success. A module 1s made up of a series of learning . for, secondaryor post-secondary vocational students In
experiences, some providing backgrodnd information, a real school. An intern, a student teacher, or an In-
. some providing practice experiences, and others com- service teacher would be functioning in an actual school
bining these two functions Completing these experi- situation If you do not have access to an actual school
ences should enable you to achieve the terminal objec- situation when you are taking the module, you can com-

tivein the figal learning experience The final experience plete the module up to the final learning experience You
in each module always requires you to demonstrate the would then do the final learning experience later, 1 e,

skilin an actualschool situation when you are an intern, when you have access to an actuat sehool situation,,
a student teacher, or an inservice teacher Alternate Acti¥ity or Feedback refers to an 1fem or
Procedures feedback device which may substitute for required

items which, due to special circumstances, you are un-
able to complete

Occupatidnal Speciatty  refers to a specific area of
preparation within a vocational service area (e g, the
service area Trade ané Industrial Education includes

needed to complete It Therefore. before taking any occupational specialties such as automobile me-
module. you should carefully review (1) the Introduction, . Shanics. welding, and electricity) |

(2) the Objectives listed on p 4, (3) the Ovetviews pre- Optional Activity or Feedback refers to an item
ceding each learning experience. and (4) the Final Ex-  Which i1s not required. but which is designed to supple-
perience After comparing your present needs and come rment and enrich the required items in a learmng exper:-
petencies with the information you have read in these  €nce

sections, youshould be readyto make one of the follow- Resource Person  refers to the person in charge of

Modules are designed {0 allow you to individualize your
teacher education program You need to take only those
modules covering skills which you do not already pos-
sess Similarly, you need not complete any learning ex-
perience within a module If you already have the skill

.

Ing decisions your aducational program. the professor. instructor.
e that you do not have the competencies indicated, administrator, supervisor, or cooperating. supervising
and should complete the entire module classroom teacher who 1s guiding you in taking this
- ¢ that you are competent in one or more of the en-  module *
abling objectives leading to the final learning ex-  Student  reférs to the person who i1s enrolled and
perience. and thus can omit that (those) learning  receiving instruction in a secondary or post-secongary
experience(s) educational institution

e that you are already competent in this area. and

Vocational Service Area * refersto amajorvocational
ready to complete the final learning experience in

field agrncuitural education. business and office educa-

¢ order to ‘test out tion. distributive education. health occupations educa-
. mf”s‘:héemw“'e IS inappropnate to your needs at 4,55 home economics education. industrial arts edu-
| m

cation, technical education, or trade and industriat edu-
When you areready to take the final learning experience cation

and have access 0 an actual school situation, make the
necessary arrangements with your resource person |If
you do not complete the final experience:successfuHy,
meet with your resource person and arrange (1) to

peat theexperience, or (2) complete (or review) previo Levels of Performance for Final Assessment\
sections of the module or other related activities N
suggested by your resource person before attemptingto applicable to the situation

repeat the final experience None  No alttempt was made to meet the criterion.

Options for recycling are also available in each of the although 1t was relevent

learning experiences preceding the final experience Poor The teacher 1s unable to perform this skill or

Any time you do not meet the minimutn ievel of perfor- has only very limited ability to perform it

mance required to meet an objective. you and yourre- § Fajr  The teacher IS unable to perform this skill in an

source person may nfeet 10 select activities to help you  acceptable manner, but has some abillty to perform it
q reach competency This could involve (1) completng  Good  The teacher is able to perform this skill in an

parts of the module previously skipped, {2} repeating effective manner

activities, (3) reading supplementary resources or com- Excelleht The teacher is able to perform thts skilMm a

pleting additional activities suggested by the resource very effective manner

person, (4) desigrung youk own learning experience, or

(5) completing some other activity suggested by you or

your resource persen

You or the Teacher refers to the person who 1s tak-
Ing the module

The criterion was not met because it was not

>

Q
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Titles of TherCenter's

Performance-Based Teacher Education Modules |

Category A: Program Planning, Development, and Evalustion
A-1 - Pnpv:tor a Community Survey

A-2  Conduct a Community Survey

A-3  Report the Findings of a Community Survey
A-4  Organize an Occupational Advisory Commitiee
A-5  Maintan an Occupational Advisory Committee
A6 Develop Program Goals and Objectives

A-7 Conduct an Occupational Analys:s

A-8 Deveiop a Course of Study

A-9 Deveiop Long-Range Program Plans

A-10 Conduct a Student Follow-Up Study

A-11 Evaluate Your Vocational Program

Category B: instructional Planning -

B-1 Determine Needs and Interests of Students
B-2 Devsiop Student Performance Objectives

8-3 Deveiop a Unit of instruction

B-4" Develop a Lesson Plan

B-5 Seiect Student Instructional Materiais

B-6 Prepare Teacher-Made Instructional Matenals

Category C: imtructional Execution
C-1  Direct Fieid Tnps :
C-2 Conduct Group Discussions, Panel Discussions and
Symposiums
C-3 Empioy Brainstorming, Buzz Group, and Question Box
Techniques
C-4 Direct Students in Instructing Other Students
C-5 Employ Simulation Techniques =
C-6 Gusxde Student Study
C-7  Direct Student Laborstory Expenence
C-8  Direct Students in Applying Problem-Solving Techniques
C-9 Employ the Project Method
C-10 iIntroduce a Lesson
C~11 Summanze a Lesson
C-12 Empioy Oral Questioning Techniques
C-13 Employ Reinforcement Techniques
£-14 Provide instruction for Siower and More Capable Learners
C~15 . Present an Hiustrated Talk
C-16 Demonstrste a Manipylatve Skill
C-17 Demonstrate a Concept or PrinCiple
C~18 Indixdualize Instruction
C-19 Empioy the Team Teaching Approach
C-20 Use Subject Mager Experts to Present Information
C-21 Prepare Bulietin Roards and Exhibits
C-22 Present informatidn with Modets, Real Objects. and Flannel
Boards
C-23, Prasent Information with Overhead and Opaque Materiais
’-24 Present Information with Fimstrips and Shdes
C-25 Present information with Fiims
C-26 Present infognation with Audio Recordings |
C-27 Present infofnation with Televised and Videotaped Materials
C-28 Empioy Programmed Instruction
C-20 Present information with the Chalkboard and Fiip Chart

Categoty D: instructional Evsiustion
D-1_ Establish Student Performance Critena

D-2 nt-Performance Knowledge
D-3 Student Performance Attitudes
D4 Student-Performance Skils

D-5 ine Student Grades

D6 ur instructional Effectiveness
Category E: instructionsl Management .

E-1  Project instructional Resourcs s
E-2 Manage Your Budgeting and Reporting Responsibilities
E-3 “Arrange for Improvement of Your Vocational Facilities

§  Provide for Student Safety
-8  Provide for the First Aid Needs of Students
7 Assist Students in Developing Seif-Discipline
-8 Organize the Vocational Laboratory
9  Manage the Vocational Laboratory

Category F: Guidance

F-1  Gather Student Data Using Formal Data-Collection Techhiques
F-2 Gather Student Data Through Personal Contacts

F-3  Use Conferences to Heip Meat Student Nepds

F-4 Provide Information on Educational and Career Opportunities
F-5  Assist Stud?nts in Applying tor Employment or Further Education

Category G: School-Community Reiations

G-1 Develop a School-Community Relations Plan for Your Vocational
Program .

G-2 Give Presentations to Promote Your Vocational Program

G-3 Develop Brochures to Promote Your Vocational Program

G-4 Prepare Displays to Promote Your Vocational Program

G-5 Prepare News Releases and Articles Concerning Your Vocational
Program

G-6 Arrange for Television and Radio Presentations Concerning Your
vocational Program :

G-7 Conduct an Open House

G-8 Work with Members of the Community

G-9 Work with State and Local Educators

G-10 Obtain Feedback about Your Vocational Program

Categdry H: Student Vocationsl Organizstion .
H-1 Develop a Personal Philosophy Congerning Student Vocational

gaggamzm»ons

H-2 Estabhsh a Student Vocational Organization

H-3  Prepare Student Vocational Organization Members for
Leadership Roles

H-4  Assist Student Vocational Organization Members in Developing
and Financing a Yearly Program of Activifle$

H-§ Supervise Activities of the Student Vocational Organization

H-6  Guide Participation in Student Vocational Organustion Contests

Category |: Professional Role snd Developmaent

-1 Keep Up-to-Date Professionaily R

Serve Your Teaching Profession

Develop'an Active Personal Philosophy of Education

Serve the School and Community .

Obtain a Surtable Teaching Position

Provide Laboratory Experiences for Prospettive Teachers «

Plan the Student Teaching Experience

Supervise Student Teachers

Category J: Coordination of Cooperstive Education

J-1  Estabhish Guidelines for Your Cooperative Vocational Program

J-2  Manage the Attendance, Transfers, and Terminations of Co-Op
Students

J-3  Enroll Students in Your Co-Op Program

J-4  Secure Traning Stations for Your €0-Op Program

J-5  Piace Co-Op Students on the Job ‘

J-6  Deveiop the Training Ability of On-the-~Job Instructors

J-7  Coordtnate On-the-Job Instruction

J-8  Evaluste Co-Op Students On-the-Job Performance

J-9  Prepare Yor Studeats' Reiated Instruction

J-10 Supervise an Employer-Employee Appreciation Event

RELATED PUBLICATIONS v

Studant Guide to Using Performance-Based Tescher Education
Materials ’

Resource Person Guide to Using Performance-Based Teacher
Education Materials :

Guide to the Implementation of Performance-Based Teacher Education

DNON R WN

E-4  Maintain a Filing System

- (

For information regarding availabllity and prices of these materials contact— -
.. ' AAVIM
- . American Association for Vocational Instructional Materials "
120 Engineesing Center s University of Georgia ¢ Athens~@@orgia 30602 o (404) 542-2588 «
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